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Introduction

I am alifelong teacher and learner, and have taught for almost three decades in
the primary and secondary years, community college, and universities. I taught
at a private school, underfunded and risk-of-closing public schools in three US
states, a small liberal arts college, and large public universities in both the
United States and Aotearoa, New Zealand. What I have come to understand in
all of these teaching roles is that learning from and with students is the only
way education is truly meaningful and has the potential to be life-changing and
liberatory. No one (educators or students) comes into a classroom community
objectively or without life experiences. Everyone understands concepts
differently and learns in diverse ways. We all have varied racialised experiences,
come from diverse socio-economic backgrounds, participate in multi-faceted
religious and political education, as well as embody different ways that we
understand our roles and purposes in the world. In other words, teaching and
learning are steeped in subjectivity, diversity, and interconnectivity.

I identify and have been socialised as a white, able-bodied, heterosexual,
cisgender, middle-class Jewish, European American female who lives and
teaches sociology and social policy in the settler colonial country of Aotearoa,
New Zealand. My complexity as a human being is instrumental in how I engage
in any form of learning and teaching. The lens of resistance I connect and work
to embody is the global movement to challenge and undermine white
supremacy. Contextually, I situate my teaching and learning is the university
classroom; spaces that are often tense and are currently challenged around the
world. Most important, I write this book as a way to directly interrogate the
assumption that teaching and learning about race and whiteness, particularly
within the university context, can be condensed to one course, one workshop,
or even a few trainings. It is a life-long process of learning that may begin in one
university classroom, but must continue as part of who I am as an unfinished
and undetermined being. I understand that every reader of this book is on their
own path of untangling theories of race and whiteness. Thus, the theories and
concepts will resonate in particular and unique ways depending on upbringing,
education, experience, and levels of comfort/discomfort when discussing and
learning about such content.

Untangling and interrogating racism and whiteness are context and content-
specific. Although a definitional or descriptive understanding may be a good
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starting point for learning about them as concepts, the way they manifest is
very much socially constructed and intertwined with the history, culture and
politics of ones’ social and geographic location. I unpack many concepts as
they relate to race and whiteness at length throughout the book, but for the
purpose of grounding ones’ thinking from the outset, I briefly define a few key
terms so that readers can situate and make sense of them from here on. These
definitions are just the starting point for what will be intricately fleshed out and
discussed within the book. I have chosen four specific terms that are used often
in each chapter. There is some overlap in ideas throughout the four terms, as
they feed into and rely upon one another in their manifestations and how they
are actualised individually, structurally, and institutionally. After these brief
descriptions, I provide a short discussion of how whiteness and race are
situated and conceptualised in Aotearoa, New Zealand, the country in which I
currently live and teach.

Whiteness: Whiteness is understood as a default status or descriptor as it
occupies a space as ‘normal’ and ‘neutral.’ It is seen as ‘raceless’ and ‘clear.’
Whiteness also relies on how it is socially constructed within a society that
positions people the highest (idealised) on a racial hierarchy, as well as whom
on the racial hierarchy are considered ‘white’ at any given point in time as well
as ones’ geographic location. For example, Jewish, Italian, and Irish people in the
United States in the early 20™ century were considered not-white. Whiteness is a
concept of interworking and interconnecting practices and meanings that
reinforce a dominant position of racial formation.

White Supremacy: White supremacy as a term is often equated with physical
violence and horrific, unspeakable brutality from groups intent on reinforcing
the supremacy of the ‘white race’. I do not refute this definition, but extend its
meaning throughout the book to include other forms of violence and harm
through a system, a matrix, and a web that reinforces and upholds racial power
and privilege as it manifests through its practices, policies, philosophies, etc. This
harm is maintained and sustained through the suppression, dehumanisation,
and marginalisation of Black, Indigenous and People of Colour (BIPOC).! By
extending the definition of white supremacy, it becomes more difficult for
white people to abdicate the responsibility of reaping the benefits of being part
of a system that privileges them whilst suppressing and harming other.

!1n this book I use BIPOC to acknowledge the racial and ethnic diversity within marginalised
communities.
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Race: Race is understood as a classification system that is based on
phenotypical characteristics. In addition to race being based on physical
appearances, it is also very much socially constructed, relying on stereotypes
and assumptions within a racial hierarchy that are specific to ones’ social and
geographic location. ‘Having race’ is often framed and understood as only for
those who are considered ‘not white,” or for racialised ‘Others’. Whiteness is
seen as opaque (hence, without race) in its hegemonically (often not
questioned) agreed-upon societal definition. The social construction of one’s
race can also be seen and understood by how someone is racially defined in
one geographic location (Person of Colour) but is racially defined differently in
another geographic location (‘no race’ or white). Further, the way one racially
self-identifies may be different to the race they are ascribed by others.

Racism: Racism is an individual, structural, and institutional philosophy,
presence, and practice that is intimately connected to the essence of how a
society functions and behaves. Racial groups are hierarchically ordered in
relation to their proximity to whiteness. For this reason, in order to uphold
racism, (in its many manifestations), there must be an agreed-upon
understanding to how whiteness is positioned on the racial hierarchy. This
hierarchy is directly connected to social positioning and practices that esteem
the superiority of whiteness. Racism is the active behaviour, policies, and
practices that manifest in regard to ones’ racial categorisation. Racism is also
subtle and covert in that it relies on philosophies that are deeply steeped in
structures and institutions that uphold and prioritise whiteness whilst
demeaning and dehumanising groups and individuals who are not white.

Although brief, these definitions begin the process of grounding and
understanding the many theories, ideas, and concepts that interconnect and
rely upon one another to uphold and sustain the whiteness of the university
and society writ-large. What follows is a short discussion of how whiteness is
understood, discussed, and actualised in Aotearoa, New Zealand.

Whiteness in Aotearoa New Zealand?

Though a detailed history of whiteness in Aotearoa, New Zealand, is beyond the
scope of this introduction, it is important to briefly contextualise it so that readers
may better understand what I refer to when discussing the importance of
context, location and/or geographic location in terms of how whiteness

2 Elements of this section are drawn from (Norris, de Saxe, & Cooper, 2023)
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operationalises in education and society. As Elers and Jayan (2020) note,
“[Wlhiteness continues to mark itself as an invisible standard through which
racialised others are measured” (pp. 238-239). Whiteness, through the very act of
being ‘unseen’ itself, can silence and erase BIPOC experiences and worldviews,
thereby enabling white supremacy. This process is evident in Aotearoa, whereby
whiteness is upheld by the enduring impacts of European colonisation of Maori,
the indigenous peoples of Aotearoa. As Azarmandi (2022) argues,

Race as an idea has enabled the complex racial formations and projects
that have worked overtime to reproduce race-based power structures
that in Aotearoa New Zealand privilege and benefit Pakeha,? primarily
through dispossession of the Indigenous people in the process of
colonisation (p.134)

Throughout many of the chapters, I draw on seminal Maori scholar and activist
Awatare and her book Mdori Sovereignty. Published in 1986, it was and is a
ground-breaking analysis of conceptualising whiteness in Aotearoa. Awatare
argues that white systems determine the limits by which Maori can, in fact,
govern Maori, illustrating the omnipresent nature of whiteness. Its power lies in
the normalcy and invisibility of whiteness, which engenders white supremacy
that has largely been under-theorised in Aotearoa, New Zealand.* Awatere’s
analysis of Maori initial encounters with British forces is often discussed from the
position of Maori mass dispossession that led to generations of deprivation.
Donna Awatere’s astute attention toward the institutionalisation of the white
body has received less attention, but nonetheless is crucial to understanding the
forces Maori encounter in pursuit of self-determination. Whiteness could not
have accrued the level of perpetual benefits without a sustained focus on Maori
as being a problem, or problem people (see Gordon, 2013). Awatere’s attention
here is similar to the question W.E.B. DuBois posed in 1903: What does it mean
to be a problem? DuBois, as Gordon (2013) notes, does not speak about being
Black but rather its meaning, which demarcates the line between identity and

3 pakeha is the Maori word for white New Zealanders of European descent.

4 There was certainly a rich oral tradition that was acutely aware of what I am referring to
as white systems and imperialism. From very early on Maori developed a nuanced
understanding and awareness of what whiteness represented and how it was
operationalised. Such an awareness is best seen in the teachings, songs and prophecies
of leaders like Kingi Tawhiao, Te Kooti Rikirangi. See Judith Binney’s (2012) historical
biography of the life of Te Kooti Rikirangi called Redemption Songs.
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liberation. Identity, as described by Gordon (2013), “calls for the question of a
being’s relationship with itself,” and liberation is concerned with questions of
‘ought’ and ‘why’: Who is to be liberated? (p. 65).

The ways that British colonisers positioned Anglo-centric ideals and
knowledge in Aotearoa as superior to tikanga me te ao Maori (Maori culture
and worldview) forced many Maori to assimilate to Pakeha values, thus
dispossessing them of land, culture and language (Came-Friar et al., 2019).
Subsequent breaches of Te Tiriti o Waitangi, (the Treaty of Waitangi; the
founding document between Maori and the British Crown in Aotearoa),® and a
misremembering of the country’s history of colonisation (Jackson, 2019),
continue to have negative effects on Maori communities and other
communities of colour. Understanding the operations of whiteness and racism
in Aotearoa New Zealand can help to make sense of the inequities between
Maori and Pakeha that are evident across social determinants (Bécares,
Cormack & Harris, 2013; Harris et al., 2006).

One way that whiteness and institutional racism are brushed under the rug is
through Aotearoa’s focus on being a ‘bicultural’ nation. In fact, this narrative is
often disseminated around the globe, even claiming that Aotearoa has some of
the best race relations in the world (Richards, 2020; Stewart, 2023). However,
espousing biculturalism without confronting and dismantling tropes and
stereotypes used to justify Maori continued oppression and dispossession is a
continuation of the colonial project. Awatere argues that stereotypes of the
‘Maori heathen’ and ‘savage’ never vanished but strengthened under white
colonial systems of confinement. Savages, Awatere writes, morphed into Maori
as ‘troublemakers,’ ‘ethnic parasites, and ‘burden to white taxpayers’ (p. 19).
The creation of tropes plays out significantly in the gatekeeping systems:
housing, education, employment, and criminal justice. Privileging whiteness
and reinforcing racial domination strengthened over time through the
persistence of negative stereotypes and prejudices among members of the core
structure that cultivated a racially discriminatory consciousness that has both
placed Maori in a permanent state of disadvantage and white people in a
perpetual state of ignorance-oblivious to the institutionalisation of white
supremacy. Notably, “white people have no real identity of their own apart from
that which exists through opposition to the Maori” (Awatare, p.11). These

5 For more information about Te Tiriti o Waitangi, see Te Tiriti o Waitangi (Orange, 2012).
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examples illustrate, for Awatere, a system operating effectively under a white
supremacist system.

Through my observations and experiences living in Aotearoa for the past
several years, I notice a general discomfort among people when talking about
race and white supremacy in the context of Aotearoa and its history. For
example, Stewart (2020) observes that “[R]acism” is a dirty word and a grave
insult in Aotearoa, New Zealand, and many Pakeha react with anger if anyone
raises the question of racism. As Azarmandi (2022) notes, whiteness and
Pakehaness are not sufficiently problematised. In fact, there is often more of a
focus on representation and belonging rather than a dismantling of the
structures that have positioned certain identity groups as superior in a settler-
colonial system. Additionally, though the education systems in Aotearoa are
increasingly recognising race as a systemic construct that can be ‘untaught,’
(e.g. Teaching Council of Aotearoa New Zealand, 2021; Ministry of Education,
2022), whiteness still manifests in inequitable outcomes between Maori and
Pakeha students, as well as other minoritised ethnic groups. For example,
whiteness operates in teachers’ deficit framing of Maori students’ academic
achievement, (Bishop et al., 2003) and through the greater educational capital
and mobility Pakeha middle-class students tend to have due to historic
privilege (Borell et al., 2018). Students who learn in education systems that
centre Pakeha worldviews generally have fewer opportunities and experiences
to learn in culturally responsive environments; consequently, these systems
reinforce values and attitudes that centre and privilege whiteness and settler
colonialism.

In an interview in June 2021, Chris Hipkins, Aotearoa’s former Prime Minister
(and former Education Minister), responded to a question about proposed
secondary school curriculum changes by claiming that the term white privilege
"generates a reaction from people that actually puts up a barrier to them
genuinely engaging in a conversation about power imbalance" (Satherly, 2021).
I presume people in Aotearoa generally avoid using terms such as ‘white
privilege’ and race, as they are considered confrontational and divisive, thus
using ‘ethnicity’ instead. However, the ways people use and relate to these
terms undoubtedly differ depending on individuals’ racial standpoint and
positionality, as well as their comfort level and experience in discussing race
and whiteness.

I present this short description of whiteness in Aotearoa, New Zealand, so
that readers can understand the importance of context, history, and geographic
location when learning and engaging critical theories of race and whiteness.
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Although many of the scholars and concepts I draw from throughout the book
come from a North American or British context, their meanings provide a
useful framework and lens in which to untangle, make sense of, and analyse
whiteness and how it is upheld and reproduced in Aotearoa New Zealand.
These same theories and concepts can also be used as tools of disruption and
resistance for actively working toward challenging and undermining racism
and white supremacy. The importance of socially, geographically, historically,
and politically situating oneself whilst reading the book is vital when working
to move away from proclamations that white supremacy and racism aren’t as
bad as they are ‘over there.” In fact, when I first started teaching courses in
Aotearoa, many students would often proudly state, “At least things in NZ aren’t
as bad as they are in the United States”. It becomes too easy to make such
claims when diving into theory that originates in other parts of the world, and
specifically discusses and situates the discussion ‘over there.’ I circle back to
learning these ideas and theories as frameworks and lenses that can be used to
make sense of something. Although the details and histories might differ, the
language deployed to understand an idea is still applicable when working
towards making sense of it at the individual, systemic, and institutional level.
Thus, before reading on, I ask readers to orient themselves and take a moment
to consider the context and geographic location of where they are so that each
chapter resonates socially, politically, historically, and geographically.



PAGES MISSING
FROM THIS FREE SAMPLE



References

Aanerud, R. (2015) Humility and whiteness: “How did I look without seeing,
hear without listening?” pp. 101-115. In Yancy, G. (2015). White self-criticality
beyond anti-racism: How does it feel to be a white problem? Lexington Books:
New York.

Ahmed, S. (2017). Living a feminist life. Durham and London: Duke University
Press.

Ahmed, S. (2012). On being included: Racism and diversity in institutional life.
Durham and London: Duke University Press.

Ambikaipaker, M. (2019). Everyday political whiteness and diversity university.
Kalfou. 6(2). 269-279.

Andres, K (2018). The Black studies movement in Britain: Racism, Whiteness and
Decolonising the Academy. pp. 271-287. In Arday, J. and Mirza (H.S. (eds).
Dismantling race in higher education. Palgrave.

Annamma, Subini Ancy, Beth A. Ferri, and David .J Connor. 2018. "Disability
Critical Race Theory: Exploring the Intersectional Lineage, Emergence, and
Potential Futures of DisCrit in Education." Review of Research in Education
42(2018): 46-71. http://www.jstor.org/stable/44668713.

Anyon, J. (2011). Marx and education. New York: Routledge.

Anyon, J. (2005). Radical possibilities: Public policy, urban education, and a new
social movement. New York: Routledge.

Anyon, J. (1994). The retreat of Marxism and socialist feminism: Postmodern
and poststructural theories in education. Curriculum Inquiry. 2 (2). 115-133.

Anzaldua, G. (1997). La conciencia de la mestiza: Towards a new consciousness.
In A.M.Garcia, Chicana feminist thought: The basic historical writings (pp.270-
274). New York: Routledge.

Anzéldua, G. (1987). Borderlands/ la frontera: the new mestiza. San Francisco:
Aunt Lute Book Company.

Apple, M.W. (2008). Can schooling contribute to a more just society? Education,
citizenship, and social justice. 3(3), pp. 239-261.

Apple, M. W. & Beane, J. A. (2007). Democratic schools. Virginia: Association for
supervision and curriculum and development.

Apple, M. W,, & Buras, K. (2006). The subaltern speak: Curriculum, power, and
educational struggles. New York, NY: Routledge.

Apple, M\W. (1995). Education and power: Second edition. New York and
London: Routledge.

Apple, M.W. (1983). The politics of official knowledge: Does a national
curriculum make sense? Teachers College Record. 95(2), 222-241.

Applebaum, B. (2021). White educators negotiating complicity: Roadblocks
paved with good intentions. Lexington Books: New York.



138 References

Applebaum, B. (2019). White ignorance, epistemic injustice and the challenges
of teaching for critical social consciousness. In Yancy, G. (Ed.) (2019)
Educating for critical consciousness (pp. 28-44). New York: Routledge.

Applebaum, B. (2018). Listen! Microaggressions, epistemic injustice and whose
minds are being coddled? Philosophy of education. pp 190-201.

Applebaum, B. (2015). Flipping the script... and still a problem. Staying in the
anxiety of being a problem. In Yancy. G. (2015). White self-criticality beyond
anti-racism: How does it feel to be a white problem? Lanham: Lexington
Books.

Arday, J., & Mirza, H. S. (2018). Dismantling Race in Higher Education: Racism,
Whiteness and Decolonising the Academy. Springer International Publishing
AG. https://doi.org/10.1007/978-3-319-60261-5

Au, W. (2012). Critical curriculum studies: Education, consciousness and the
politics of knowing. New York: Routledge.

Awatere, D. (1984). Mdori sovereignty. Broadsheet.

Ayers, R. & Ayers, W. (2011). Teaching the taboo: Courage and imagination in the
classroom. New York and London: Teachers College Press.

Azarmandi, M. (2022). The limits of Pakeha treaty work: Why race matters to
anti-racism. In Tecun, A., Lopesi, L. & Sankar, A. (2022). Towards a grammar
of race in Aotearoa New Zealand. (pp. 138-150). Wellington: Bridget Williams
Books.

Bailey, A. (2105). “White talk” as a barrier to understanding the problem with
whiteness. Pp. 37-57. In Yancy, G. (2015). White self-criticality beyond anti-
racism: How does it feel to be a white problem? Lexington Books: New York.

Bargh, M. (2007). Resistance: An indigenous response to neoliberalism. Wellington:
Huia.

Beaman, J. & Petts, A. (2020). Towards a global theory of colorblindness:
Comparing Color- blind racial ideology in France and the United States.
Sociology Compass. https:doilorg/10.111/so0c4.12774.

Bécares, L., Cormack, D., & Harris, R. (2013). Ethnic density and area deprivation:
Neighbourhood effects on Maori health and racial discrimination in
Aotearoa/New Zealand. Social Science and Medicine, 88, 76-82.

Bell, A. (2020). Reverberating historical privilege of a “middling” sort of settler
family. Geneology. 4(46).

Berenstain, N. (2016). Epistemic exploitation. Ergo 3(22):569-590.

Berry, T.R. (2010). Engaged pedagogy and critical race feminism. Educational
Foundations. Summer-Fall. 19-26.

Beverley, J. (1991). “Through all things modern”: Second thoughts on testimonio.
Boundary, 2(18), 1-21.

Biesta, G. J. J. (2006). Beyond learning: Democratic education for a human
future. Boulder, CO: Paradigm Publishers.

Binney, J. (2012). Redemption songs: A life of Te Kooti Arikirangi Te Turuki.
Bridget Williams Books.



References 139

Bishop, R., Berryman, M., Tiakiwai, S., & Richardson, C. (2003). Te Kotahitanga:
The experiences of year 9 and 10 Maori students in mainstream classrooms:
Report to the Ministry of Education. New Zealand: Ministry of Education.

Bonilla-Silva, E. (2015). The structure of racism in color-blind, “post-racial”
America. American Behavioral Scientists. 59(11). Pp 1358-1376.

Bonilla-Silva, E. (2003). “New racism,” color-blind racism, and the future. In
A W. Doane & E. Bonilla-Silva (Eds.). White out: The continuing significance of
racism. pp 271-284. New York: Routledge.

Borell, B.,, Moewaka Barnes, H., & McCreanor, T. (2018). Conceptualising
historical privilege: The flip side of historical trauma, a brief examination.
AlterNative: An International Journal of Indigenous Peoples, 14(1), 25-34.

Brunsma, D. L., Brown, E. S., & Placier, P. (2012). Teaching race at historically
white colleges and Universities: Identifying and dismantling the walls of
whiteness. Critical Sociology, 39(5), 717-738.

Burke M.A. (2017). Colorblind racism: Identities, ideologies, and shifting
subjectivities. Sociological Perspectives. 60(5) pp. 857-865.

Came-Friar, H., McCreanor, T., Manson, L., & Nuku, K. (2019). Upholding Te
Tiriti, ending institutional racism and Crown inaction on health equity. New
Zealand Medical Journal, 132(1492), 62-66.

Chévez, M.S. (2012): Autoethnography; a Chicana's methodological research
tool: The role of storytelling for those who have no choice but to do critical
race theory. Equity and Excellence in Education, 45(2),334-348.

Chavez, V. (2012). Cultural humility. “Film.” Creativecommons.

Coaston, Intersectionality, explained: meet Kimberlé Crenshaw, who coined
the term —Vox (2019). Available at: https://www.vox.com/the-highlight/2019/5
/20/18542843/intersectionality-conservatism-law-race-gender-discrimination.

Collins, P H. & Bilge, S. (2016). Intersectionality. Cambridge: Polity Press.

Collins, P. H. (2000). Black feminist thought: Knowledge, consciousness, and the
politics of empowerment (Revised ed.). New York: Routledge.

Connell, R. (2007). Southern theory: The global dynamics of knowledge in social
science. Massachusetts: Polity Press.

Code, L. (1990). What can she know? Feminist theory and the construction of
knowledge. Ithaca: Cornell University Press.

C-Span (2019, March 19). We Want to Do More Than Survive. [Video file].
Retrieved from https://www.c-span.org/video/?458837-1/we-survive

Cruz, C. (2012). Making curriculum from scratch: Testimonio in an urban
classroom. Equity & Excellence in Education, 45(3), 460-471.

Cruz, C. (2006). Toward an epistemology of a brown body. In Chicana/Latina
education in everyday life. Feminist perspectives on pedagogy and
epistemology (pp.59-79). New York: State University of New York Press.

Dadds, J.H. (2011). Feminisms: Embodying the critical. In Levinson, B.A.U.
Beyond critique: Exploring critical social theories and education (pp. 171-196).
Boulder: Paradigm Publishers.



140 References

Darder, A. (2012). Neoliberalism in the Academic Borderlands: An On-going
Struggle for Equality and Human Rights. Educational Studies, 48(5), 412-426

Davies, B., & Bansel, P (2007). Neoliberalism and education. International
Journal of Qualitative Studies in Education, 20(3), 247-259.

de Saxe, J.G. & Ker, A. (2023). Disrupting an Epistemology of White Ignorance
through writing a Racial Autobiography. Critical Education. 14(2). Pp.86-100.
(equally shared nature and scale of contribution).

de Saxe, J.G. (2022). Unsettling the “White University” Undermining Color-
blindness through Critical Race Theory and Testimonio. Journal for Critical
Education and Policy Studies. 19(3). Pp 196-223.

de Saxe. (2021). Unpacking and interrogating White supremacy educating for
critical consciousness and praxis. Whiteness and Education (Print), 6(1), 60—
74. https://doi.org/10.1080/23793406.2021.1893611

de Saxe, J.G. and Trotter-Simons, B.E. (2021). Intersectionality, Decolonisation
and Educating for Critical Consciousness: Rethinking Praxis and Resistance
in Education. Journal of Thought. 55(1/2 Spring/Summer).pp 3-20. (equally
shared nature and scale of contribution).

de Saxe, J.G. (2019). Complicating Resistance: Intersectionality, Liberation, and
Democracy. Pp. 127-145. In Yancy, G. (2019) Educating for Critical
Consciousness in the Age of Trump. Routledge: New York. In Yancy, G. (2019)
Educating for Critical Consciousness in the Age of Trump. Routledge: New York.

de Saxe, J.G. & Gourd, T. (2019). Radical educators: Rearticulating education
and social change: Teacher agency and resistance, early 20th Century to the
present. New York: Routledge.

de Saxe, J.G. (2016). Critical feminism and critical education. An interdisciplinary
approach to teacher education. Routledge: New York.

Delgado Bernal, D. (2002). Critical race theory, Latino critical theory, and
critical race-gendered epistemologies: Recognizing students of color as
holders and creators of knowledge. Qualitative Inquiry, 8(1), 105-126.

Denzin, N.K,, Lincoln, Y.S., Smith, L.T. (2008). Handbook of critical and
indigenous methodologies. Los Angeles: Sage Publications.

Dhillon, J. (2017). Feminism must be lived: An interview with Sara Ahmed.
Retreived from truthout.org.

DiAngelo, R. 2012. What makes Racism so hard for whites to see?” Counterpoints
398: pp. 167-189.

Doane, A. (2017). Beyond color-blindness: (Re) theorizing racial ideology.
Sociological Perspectives. 60 (5). Pp.975-991.

Dotson, K. (2014). Conceptualizing epistemic oppression. Social epistemology,
28 (2). pp. 115-138.

Dotson, K. (2011). Tracking epistemic violence, tracking practices of silencing.
Hypatia. 26 (2). pp. 236-257.

Du Bois, W.E.B. (1903, 1994). The souls of black folk. Mineola, New York: Dover
Publications, Inc.



References 141

Duina, E 2018. Broke and Patriotic: Why Poor Americans Love Their Country.
Stanford, CA: Stanford University Press.

Dunne, G. & Kotsonis, A. (2023). Epistemic exploitation in education.
Educational Philosophy and Theory, 55(3). Pp 343-355.

Eddo-Lodge, R. (2017). Why I'm no longer talking to white people about race.
London: Bloomsbury Publishing.

Elers, C. H., &Jayan, P. (2020). “This is us”: Free speech embedded in whiteness,
racism and coloniality in Aotearoa, New Zealand. First Amendment Studies,
54(2), 236-249.

Embrick, D. G., & Moore, W. L. (2020). White Space(s) and the Reproduction of
White Supremacy. American Behavioral Scientist, 64(14), 1935-1945. https://
doi.org/10.1177/0002764220975053

Evans, E. (2016). Intersectionality as feminist praxis in the UK. Women's Studies
International Forum, 59, pp. 67-75.

Fanon, E (1967). Black skin, White masks. New York: Grove.

Fereidooni, K., Thompson, V. E., & Kessé, E. N. (2020). Why isn’t my professor
black?: A roundtable. In Locating African European Studies (1st ed., Vol. 1, pp.
247-256). Routledge. https://doi.org/10.4324/9780429491092-18

Fillion Wilson, M.A. (2019). Teaching whiteness in the neoliberal university:
Positionality, privilege, resistance and transformation. In Bolton, P, Smith, C.,
& Bebout, L. (Eds.). Teaching with tension: Race, resistance, and reality in the
classroom. (pp. 217-235). Evanston, Illinois: Northwestern University Press.

Foste, Z. (2020). Remaining vigilant: reflexive considerations for white
researchers studying whiteness. Whiteness and education. 5(2) pp. 131-146.

Freire, P. (1998). Pedagogy of freedom: Ethics, democracy, and civic courage.
Lanham, Maryland: Rowman & Littlefield.

Freire, P. (1974). Education for critical consciousness. New York: The Continuum

International Publishing Group.

Freire, P. (1970). The pedagogy of the oppressed. New York: The continuum
International publishing group.

Fricker, M. (2007). Epistemic injustice: Power and the ethics of knowing. Oxford:
Oxford University Press.

Garza, A. (2020). The purpose of power: How to build movements for the 21%
century. United Kingdom: Random House.

Gebreyes. R. Women’s march organisers address intersectionality as the
movement grows. Huffington Post. 27, Jan 2017.

Gillborn, D. (2005). Education policy as an act of white supremacy: Whiteness,
critical race theory and education reform. Journal of education policy. 20 (4).

Giroux, H. (2012). Disposable youth: Racialized memories and the culture of
cruelty. New York and London: Routledge.

Giroux, H. (2001). Theory and resistance in education: Towards a pedagogy for
the opposition. Westport, Connecticut: Bergin & Garvey.

Gordon, L. R. (2022). Fear of Black consciousness. UK: Penguin Random House.



142 References

Gordon, L. R. (2013). Existentia Africana: Understanding Africana Existential
Thought. New York and London: Routledge.

Gordon, L. R. (2004). Critical Reflections on Three Popular Tropes in the Study
of Whiteness. In What White Looks Like (pp. 189-210). Routledge.

Grande, S. (2009) Red pedagogy: Indigenous theories of redistribution. In
Apple, M.A,, Au W,, & Gandin, L.A. The routledge international handbook of
critical education.(pp.190-203). New York: Routledge Taylor and Francis Group.

Greene, M. (1988). The dialectic of freedom. New York: Teachers College Press.

Gusa, D.L. (2010). White institutional presence: The impact of whiteness on
campus climate. Harvard Educational Review. 80(4). 464-489.

Hamad, R. (2020). White tears/brown scars: How white feminism betrays women
of color: Australia; Catapult.

Hau Taki Haere| Tertiary Update (12 March, 2024). Racism in the tertiary
education sector. 28 (4).

Harris, A. (2021). The GOP’s ‘critical race theory’ obsession: How conservative
polititicans and pundits became fixated on an academic approach. The
Atlantic. 8, May 2021.

Harris, C. I. (1993). Whiteness as property. Harvard Law Review, 1707-1791.
https://doi.org/10.2307/1341787

Harris, R., Tobias, M., Jeffreys, M., Waldegrave, K., Karlsen, S., & Nazroo, ]J.
(2006). Effects of self-reported racial discrimination and deprivation on
Maori health and inequalities in New Zealand: cross-sectional study. The
Lancet, 367(9527), 2005-2009.

Haviland,V.S. (2008).“Things get glossed over”: Rearticulating the silencing
power of whiteness in education. Journal of Teacher Education, 59(1), 40-54.

Hedvabh, J. (2020). Sick woman theory. https:/ /www.kunstverein-hildesheim.de
/assets/bilder/caring-structures-ausstellung-digital/Johanna-Hedva/cb6ec
5c75f/AUSSTELLUNG_1110_Hedva_SWT_e.pdf.

Hill P H (1998). Fighting words: Black women and the search for justice.
Minneapolis: University of Minnesota Press.

Hincy, PH. (2008). Becoming a critical educator: Defining a classroom identity,
designing a critical pedagogy. New York: Peter Lang Publishing.

Hoskins, T.K. & Jones, A. (14, April 2023). Indigenising our universities. E-
tangata.co.nz

hooks, b. (1994). Teaching to transgress: Education as the practice of freedom.
New York. Routledge.

hooks, b. (1989). Talking back: Thinking feminist, thinking black. Boston, MA:
South End Press.

hooks, b. (1986). Sisterhood: Political solidarity between women. Feminist
review. 23, pp. 125-138.

Huber, L.P & Cueva, B.M. (2012). Chicana/Latina testimonios on effects and
responses to microaggressions. Equity and excellence in education, 45(3), 392-
410.



References 143

Huerta-Charles, L. (2007) Pedagogy of testimony: Reflections on the pedagogy
of critical pedagogy. In McLaren, P. & Kincheloe, J.L. Critical pedagogy: Where
are we now?. (pp.250-261). New York: Peter Lang.

Hydra Lernaia- https://www.theoi.com/Ther/DrakonHydra.html

Ings, W. (2017). Disobedient teaching: Surviving and creating change in education.
Dunedin, NZ: Otago University Press.

I, too, am Auckland (2015). Mediacentre, maramatanga.ac.nz

Jackson, M. (2019). The connection between white supremacy and colonisation.
E-Tangata. Retrieved from https://e-tangata.co.nz/comment-and-analysis/
the-connection-between-white-supremacy/

Jackson, M. (2016). Moana Jackson: Facing the truth about the wars. E-Tangata.
Retrieved from https://e-tangata.co.nz/history/moana-jackson-facing-the-
truth-about-the-wars/.

Jacobson, M.E (1998). Whiteness of a different color: European immigrants and
the alchemy of race. Cambridge, MA: Harvard University Press.

Jayakumar, U. M. & Adamian, A. S. (2017). The fifth frame of colorblind
ideology: Maintaining the comforts of colorblindness in the context of white
fragility. Sociological Perspectives, 60(5), 912-936.

Johnson, A. and Joseph-Salisbury, R. (2018). “Are you supposed to be in here?”
Racial microaggressions and knowledge production in higher education.
(pp.143-160). In Jones, A. (2001). Cross-cultural pedagogy and the passion for
ignorance. Feminism and Psychology, 11(30), pp. 279-292).

Kahi, R. (2022). No Mdori Allowed. TVNZ.

Kelley, R., & Yancy, G. (2022, May 5). White indifference is normalising
spectacular acts of violence. Truthout. https://truthout.org/articles/robin-
kelley-white-indifference-is-normalizing-spectacular-acts-of-violence/

Khatun, as cited in Silverstein, J. (2017). Intersectionality, resistance, and
history- making: A conversation between Carolyn D’Cruz, Ruth DeSouza,
Samia Khatun, and Crystal McKinnon. Lilith: A Feminist History Journal, 23,
15-22

Kidman J. (2019). Whither decolonisation? Indigenous scholars and the
problem of inclusion in the neoliberal university. Journal of Sociology.
2020;56(2):247-262. d0i:10.1177/1440783319835958

Kidman, J.& Chu, C. (2019). “We're not the hottest ethnicity”: Pacific scholars
and the cultural politics of New Zealand universities. Globalisation, Societies
and Education, 17(4), 489-499.

Kincheloe, J.K. and Steinberg, S.R. (2008). Indigenous knowledges in education:
Complexities, dangers, and profound benefits. In Denzin, N.K. , Lincoln, Y.S.
& Smith, L.T. Handbook of critical and indigenous methodologies. (pp.135-
157). Los Angeles: Sage Publications.

Kincheloe, J.K. (2009). Contextualizing the madness: A critical analysis of the
assault on teacher education and schools. In Groenke, S.L. & Hatch, J.A.
Critical pedagogy and teacher education in the neoliberal era, Small openings.
(pp.19-36). Springer Science.



144 References

Kinefuchi, E. & Orbe, M. P. (2008). Situating oneself in racialized world:
Understanding student reactions to Crash through standpoint theory and
context-positionality frame. Journal of International and Intercultural
Communication, 1(1), 70-90.

Kluttz, J., Walker, J., & Walter, P. (2020). Unsettling allyship, unlearning and
learning towards decolonising solidarity. Studies in the Education of Adults,
52(1), 49-66.

Knittel, M. (2018). Making the Transition from Ally to Co-conspirator. Medium.
Retrieved from https://medium.com/@knit0371/making-the-transition-from-
ally-to-co-conspirator-cc28a5752af7

Kumashiro, K.K. (2010). Seeing the bigger picture: Troubling movements to end
teacher education. Journal of Teacher Education. 61 (1-2), 56-65.

Kusmashiro, K. (2012). Bad teacher: How blaming teachers distorts the bigger
picture. New York: Teachers College Press.

Labaree, D.E (1997). Public goods, private goods: The American struggle over
educational goals. American Educational Research Journal, 34(1), 39-81.

Ladson-Billings, G. (2009). Race still matters: Critical race theory in education.
(pp.110-122). In Apple, M.A., AuW,, & Gandin, L.A. The Routledge international
handbook of critical education. New York: Routledge Taylor and Francis Group.

Ladson-Billings, G. (2006). From the achievement gap to the education debt:
Understanding achievement in U.S. schools. Educational Researcher, 35(7), 3-
12.

Lather, P (1991) Getting smart: Feminist research and pedagogy with/in the
postmodern. New York: Routledge.

Leonardo, Z. (2017).White historical activity theory: Toward a critical
understanding of white zones of proximal development. Race and Ethnicity
in Education, 20(1), pp.15-29.

Leonardo, Z. (2015). Contracting race: writing, racism, and education. Critical
Studies in Education, 56(1), 86-98.

Leonardo, Z. (2009). Pale/ontology: The status of whiteness in education. In
Apple, M.A,, Au, W,, & Gandin, L.A. (eds) The Routledge international
handbook of critical education (pp. 123-136). New York: Routledge Taylor and
Francis Group.

Lewis, A.E. (2004). “What group?” Studying whites and whiteness in the era of
“color-blindness”. Sociological Theory. 22(4).pp. 623-646.

Lipman, P. (2016). School closings: The nexus of white supremacy, state
abandonment, and accumulation by dispossessions. In Picower, B. &
Mayorga, E. (2016). What's race got to do with it? How current school reform
policy maintains racial and economic inequality. Peter Lang: New York.

Lipman, P. (2011). Neoliberal education restructuring. Dangers and opportunities
of the present crisis. Monthly review, July/August; 3(63), pp. 114-127.

Lipsitz, G. (2019). The sounds of silence: How race neutrality preserves white
supremacy.pp 23-51. In Crenshaw, K., Harris, L.C., HoSang, D.M. & Lipsitz, G.



References 145

(2109). Seeing race again: Countering colorblindess across the disciplines.
Oakland: University of California Press.

Lorde, A. (1984). Sister outsider: Essays and speeches. Berkeley, CA: Crossing
Press.

Matias, C.E. & Mackey, J. (2016). Breakin’ down whiteness in antiracist teaching:
Introducing critical whiteness pedagogy. Urban Review. 48: 32-50.

McAllister, T. G., Kidman, J., Rowley, O., & Theodore, R. E (2019). Why isn't my
Professor Mdori? A snapshot of the academic workforce in New Zealand
universities. MAI Journal, 8(2), 235-249.

McConville, A., Wetherell, M., McCreanor, T., Borell, B. & Barnes, H.M. (2019).
‘Pissed off and confused’/grateful and (re)moved.” Affect privilege, and
national commemoration in Aotearoa New Zealand. Political psychology, 41
(1) pp. 129-144.

McHugh, N. (2015). Keeping the strange unfamiliar: The racial privilege of
dismantling whiteness. Pp. 141-153. In Yancy, G. (2015). White self-criticality
beyond anti-racism: How does it feel to be a white problem? Lexington Books:
New York.

MclIntosh, P. (1990). White privilege: Unpacking the invisible knapsack.
Independent School, 90(49), pp. 31-36.

Mclntyre, A. (2002). Exploring whiteness and multicultural education with
prospective teachers. Curriculum Inquiry, 32(1), 32-49.

Medina, J. (2019). Racial violence, emotional friction, and epistemic activism.
Angelaki, Journal of the Theoretical Humanities. 24(4). Pp. 22-37.

Memmi, A. (1965). The colonizer and the colonized. Boston: The Orion Press,
Inc.

Mencht, R. (1983). I, Rigoberta Menchu An Indian woman in Guatemala.
London: Verso.

Ministry of Education. (2022, March 21). Aotearoa New Zealand's histories and
Te Takanga o Te Wa. https://www.education.govt.nz/our-work/changes-in-
education/aotearoa-new-zealands-histories-and-te-takanga-o-te-wa/

Million, D. (2009). Felt theory: An indigenous feminist approach to affect and
history. Wicazo SA Review. (pp. 53-76).

Mills, C.W. (2015). The racial contract revisited: Still unbroken after all these
years. Politics, Groups, and Identities. 3(3) 541-557.

Mills, C. W. (2007). White ignorance. In S. Sullivan. & N. Tuana (Eds.). Race and
Epistemologies of Ignorance. Pp. 13-38. Albany: State University of New York
Press.

Mills, C. W. (1997). The racial contract. New York: Cornell University Press.

Mohanty, C. T. (2013). Transnational feminist crossings: On neoliberalism and
radical critique. Signs, 38(4). Pp. 967-991. https://doi.org/10.1086/669576

Moll, L. C., Amanti, C., Neff, D., & Gonzalez, N. (1992). Funds of knowledge for
teaching: Using a qualitative approach to connect homes and classrooms.
Theory into Practice, 31, 132-141. doi:10.1080/00405849209543534



146 References

Morrison, T. (1992). Playing in the dark: Whiteness and the literary imagination.
New York: Vintage Books.

Move to End Violence. (2016, September 7). Ally or Co-conspirator? Move to End
Violence. https://movetoendviolence.org/blog/ally-co-conspirator-means-
act-insolidarity/

Mufioz, J.E. (2009). Cruising utopia: The then and now of queer futurity. New
York and London: New York University Press.

Mufioz, and Noboa. 2018. “Hijacks and Hijinks on the US History Review
Committee.” In Radical Educators-Rearticulating Education and Social
Change: Teacher Agency and Resistance, Early 20th Century to the Present,
edited by Author and T. Y. Gourd, 117-133. New York, NY, and London, UK:
Routledge.

Naepi, S. (2019). Why isn’t my professor Pasifika? A snapshot of the academic
workforce in New Zealand universities. MAI Journal (Online), 8(2), 219-234.
https://doi.org/10.20507/MAIJournal.2019.8.2.9

Nayak, A (2007). Critical whiteness studies. Sociology Compass. 1(2) pp. 737-
755.

Norris, A., de Saxe, J. & Cooper, G. (2023). Donna Awatare on whiteness in New
Zealand: Theoretical contributions and contemporary relevance. Decolonization
of Criminology and Justice. 5 (2). Pp. 1-20.

Norris, A. (2019). Discussing contemporary racial justice in academic spaces:
Minimizing epistemic exploitation while neutralizing white fragility. In The
Palgrave Handbook of Ethnicity. Palgrave Macmillan, Singapore. doi:10.1007/
978-981-13-0242-8_162-1

Orange, C. (2012). ‘Treaty of Waitangi, Te Ara — the Encyclopedia of New
Zealand. Retrieved 4 February, 2022, from https://teara.govt.nz/en/treaty-of-
waitangi.

Orozco, R., & Jaime Diaz, J. (2016). “Suited to their needs”: White innocence as
a vestige of segregation. Multicultural Perspectives, 18(3), 127-133.

Ovink, S.M. & Murrell, O.G. (2022). University diversity projects and the
inclusivity challenge. Socius: Sociological Research for a Dynamic World. 8, 1-
15.

Partnoy, A. (2003). On being shorter: How our testimonial texts defy the
academy. In Hernandez, J. B. Women writing resistance: Essays on Latin
America and the Caribbean (173-192). Cambridge, MA: South End Press.

Patel, L. (2015). Desiring diversity and backlash: White property rights in higher
education. Urban Review. 47. 657-675.

Penehira, M., Green, A., Smith, L.T., & Aspin, C. (2014). Maori and Indigenous
views on resistance and resilience. Mai Journal, 3(2), 97-110, at p. 97.

Pérez Huber, L. (2009). Disrupting apartheid of knowledge: testimonio as
methodology in Latina/o critical race research in education. International
Journal of Qualitative Studies in Education, 22(6), 639-654.

Perry, P. & Shotwell, A. (2009). Relational understanding and white anti-racist
praxis. Sociological Theory. 27 (1).



References 147

Petersen-Smith, K., and Bean, B. (2015, May 14). Fighting Racism and the Limits
of “Ally-ship”. Socialist Worker. https://socialistworker.org/2015/05/14/fighting
-racism-and-the-limits-of-allyship

Picower, B. & Mayorga, E. (2016). What's race got to do with it? How current
school reform policy maintains racial and economic inequality. New York:
Peter Lang.

Pollock, M., Deckman, S., Mira, M., & Shalaby, C. (2009). “But what can I do?”:
Three necessary tensions in teaching teachers about race. Journal of Teacher
Education, 61(3), pp. 211-224.

Quick, K. & Kahlenberg, R.D. (2019). Attacking the black-white opportunity gap
that comes from residential segregation. The century foundation. 25, June
2019.

Reyes, K.B. & Rodriguez, J.E.C. (2012): Testimonio: Origins, terms, and resources.
Equity & Excellence in Education, 45(3), 525-538.

Richards, T. (17, May 2020). The land of the wrong white crowd: Growing up and
living in The shadow of racism. E-Tangata.

Rollock, N. (2018). The heart of whiteness: Racial gesture politics, equity and
higher education. Pp. 313-330. In Arday, J., & Mirza, H. S. (2018). Dismantling
Race in Higher Education: Racism, Whiteness and Decolonising the Academy.
Springer International Publishing AG. https://doi.org/10.1007/978-3-319-
60261-5

Ross, L. (2010). Inventing the savage: The social construction of Native American
criminality. University of Texas Press.

Ross, W. (2017). The fear created by precarious existence in the neoliberal world
discourages critical thinking. Retrieved from the American Herald Tribune.
Interview by Mohsen Abdelmoumen.

Saavedera, C.M & Pérez, M. S. (2012): Chicana and Black feminisms:
Testimonios of theory, identity, and multiculturalism. Equity & Excellence in
Education. 45(3), 430-443.

Salomona, R.P, Portelli, J.P, Daniel, B-J., & Campbell, A. (2006). The discourse
of denial: How white teacher candidates construct race, racism and ‘white
privilege'. Race, Ethnicity and Education. 8(2), 147-169.

Sandoval, C. (2000). Methodology of the oppressed. Minneapolis: University of
Minnesota Press.

Satherly, D. (2021, June 5). Education Minister Chris Hipkins not a fan of the
phrase 'white privilege', but acknowledges it exists. Newshub.

Seidl, B .L. & Hancock, S. D. (2011). Acquiring double images: White preservice
teachers locating themselves in a raced world. Harvard Educational Review,
81(4), 687-709.

Silverstein, J. (2017). Intersectionality, resistance, and history-making: A
conversation between Carolyn D’Cruz, Ruth DeSouza, Samia Khatun, and
Crystal McKinnon. Lilith; A Feminist History Journal, 23, 15-22.

Simmonds, N. (2011). Mana wahine: Decolonising politics. Women’s Studies
Journal, 25(2), pp. 11-25.



148 References

Smith, A., Funaki, H. & MacDonald (2021). Living, breathing settler-
colonialism: The reification of settler norms in common university space.
Higher Education Research & Development. 40 (1) pp. 132-145.

Smith, H., Le Grice, J., Fonua, S., & Mayeda, D. (2022). Coloniality, institutional
racism and white fragility: A wero to higher education. The Australian journal
of Indigenous education. 51 (2). DOI10.55146/ajie.v51i2.34

Solorzano, D. G., & Yosso, T. J. (2009). Critical race methodology: Counter-
storytelling as an analytical framework from educational research. In E.
Taylor, D. Gillborn, & G. Ladson-Billings (Eds.), Foundations of critical race
theory in education (pp. 340-348). New York, NY: Routledge.

Solnit, R. (2016). Hope in the dark: Untold histories, wild possibilities. Chicago:
Haymarket Books, xxv.

Spring, J. (1996). American education ( 7" ed.). New York: McGraw-Hill Inc.

Spring, J. (1988). Conflicts of interest: The politics of American education.
London: Longman.

Steele, C. M. (1997). A threat in the air: How stereotypes shape intellectual
identity and performance. American Psychologist, 52(6), 613-629.

Stewart, G.T. (2023). Truth-myths of New Zealand. AJPH?2, 5, 1-16. https://doi.
org/10.1007/s44204-022-00059-7

Stewart, G. T., MacDonald, L., Matapo, J., Fa'avae, D. T. M., Watson, B. K., Akiu,
R. K., Martin, B., Mika, C., & Sturm, S. (2023). Surviving academic Whiteness:
Perspectives from the Pacific. Educational Philosophy and Theory, 55(2), 141-
152. https://doi.org/10.1080/00131857.2021.2010542

Stewart, G. T. (2020). A typology of Pakeha “Whiteness” in education. Review of
Education, Pedagogy, and Cultural Studies, 42(4), 296-310.

Storch, E. A. & Storch, J. B (2003). Academic dishonesty and attitudes towards
academic dishonest acts: Support for cognitive dissonance theory. Psycho-
logical Reports, 92, 174-176.

Straus, V. How ‘segrenomics’ underpins the movement to privatize public
education. Washington Post. 19 January 2018.

Strmic-Pawl, H.V. (2015). More than a knapsack: The white supremacy flower as
a new model for teaching racism. Sociology of Race and Ethnicity.1(1), pp.
192-197.

Sue, D.W., Capodilupo, C.M., Nadal, K.L., & Torino, G.C. (2008). Racial
microaggressions and the power to define reality. American Psychologist, 63
(4), 277-279.

Suissa, J. (2010). Anarchism and education: A philosophical perspective.
Oakland: PM Press, Teaching Council of Aotearoa New Zealand. (2021).
Unteach Racism. https://www.unteachracism.nz/

Tecun, A., Lopesi, L. & Sankar, A. (Eds). (2022). Towards a grammar of race in
Aotearoa, New Zealand. Wellington, NZ: Bridget Williams Books.

Teel, K (2105). Feeling white, feeling good: “Antiracist” white sensibilities. Pp.
37-57.InYancy, G. (2015). White self-criticality beyond anti-racism: How does
it feel to be a white problem? Lexington Books: New York.



References 149

Tervalon, M., & Murray-Garcia, J. (1998). Cultural humility versus cultural
competence: A critical distinction in defining physician training outcomes in
multicultural education, Journal of Health Care for the Poor and Underserved
9(2),117-125.

Thomas, J.M. (2018). Diversity regimes and racial inequality: A case study of
diversity university. Social Currents. 5(2). 140-156.

Tuari Steward, G., MacDonald, L., Matapo, J., Taufui Mikato Fa’'avae, D., Ka'imi
Watson, B., Kahikuonalani Akiu, R., Martin, B., Mika, C. & Sturm, S. (2023).
Surviving acadmic whiteness: Perspectives from the Pacific. Educational
Philosophy and Theory. 55 (2), pp. 141-152.

Tuhiwai Smith, L. (1999). Decolonizing methodologies: Research and indigenous
peoples. London: University of Otago Press.

Twine, EW. & Gallagher, C. (2008). The future of whiteness: a map of the ‘third
wave'. Ethnic and Racial Studies. 31(1). 4-24.

Tyack, D. (2003). Seeking common ground: Public schools in a diverse society.
Massachusetts: Harvard University Press.

Villenas, S. A. (2019). Pedagogies of being with: Witnessing, testimonio, and
critical love in everyday social movement. International Journal of
Qualitative Studies in Education, 32(2), 151-166. https://doi.org/10.1080/095
18398.2018.1533148

Walker, A. (1983). In search of our mothers' gardens: womanist prose. San
Diego: Harcourt Brace Jovanovich.

Warikoo, N.K. & de Novalis, J. (2015). Colour-blindness and diversity: Race
frames and their consequences for white undergraduates at elite US
universities. Ethnic and Racial Studies. 38 (6), 860-876.

Watson, D. (2014). Staying in the conversation. Having difficult conversations
about race in teacher education. In G. Yancy (Ed.). Exploring race in
predominantly white classrooms (pp. 40-49). New York: Routledge.

White, E. (2012). Whiteness and teacher education. New York: Routledge.

Wilkerson, 1. (2020). Caste; The lies that divide us. UK: Penguin Random House.

Yancy, G. (14 March, 2023). Interview-Adele Norris: Anti-Black Racism Is
Global. So Must Be the Movement to End It. Truthout.org

Yancy, G. (5 May, 2022). Interview-Robin Kelley: White indifference is
normalising spectacular acts of violence. Truthout.org

Yancy, G. (2018). Backlash: What Happens When We Talk Honestly about Racism
in America? Maryland: Rowman & Littlefield.

Yancy, G. (2015). White self-criticality beyond anti-racism: How does it feel to be
a white problem? Lexington Books: New York.

Yancy, G. (2012). Look, a white! Philosophical essays on whiteness. Philadelphia:
Temple University Press.

Yosso, T. J., Smith, W. A., Ceja, M., & Solorzano, D. G. (2010). Critical race theory,
racial microaggressions, and campus racial climate for Latina/o undergraduates.
Harvard Educational Review, 79(4) 659-690.



150 References

Yosso, T.J. (2006). Critical Race Counterstories along the Chicana/Chicano
Educational Pipeline, Ch. 4-undergraduates.

Yudice, G. (1991). Testimonio and postmodernism: Whom does testimonial
writing represent? Latin American Perspectives, 18 (3)15-31.

Zakaria, R. (2021). Against white feminism. Penguin Books: United Kingdom.

Zamalin, A. (2019). Ida. B. Wells: The anti-lynching movement and the politics
of seeing. In Struggle on their minds: The political thought of African American
resistance.



ableism, 32

B

‘Being a Problem, 14
‘bicultural’, xi

Biesta, 9

body out of place, 98
borderlands feminism,, 39

C

Charles Mills, 49
‘co-conspirator’, 131
colonial power of whiteness, 34
colour-blindness, 74, 81
colourism, 82

cosmetic diversity, 76
critical feminist theory, 37
Critical Race Theory, 30, 102
critical self-reflexivity, 5
Critical theory, 24

cultural humility, 19

D

dangerous citizen, 118

differential consciousness, 38

Disability Critical Race Theory,
(DisCRit), 32

Disability studies, 32

disrupting the educational canon,

33

Index

diversity, 75, 79
diversity regime, 79
double bind, 100
double image, 13

E

economic debt, 66

educating for critical
consciousness, 7

Education Debt, 50

epistemic activism., 135

epistemic exploitation, 94

epistemological traitor, 61

epistemology, 57

epistemology of white ignorance,
84

equality, 65

equity, 65

essentialising., 11

F

felt analysis, 31

feminist and racial standpoint
theory, 11

flattening of difference, 29

G

gaslighting, 96
‘Good White’, 14
Greene, 10



152

H

hegemonic whiteness, 87
historical debt, 65
Historical Privilege, 50, 61

Ida B. Wells,, 36

institutionalisation of oppression
and inferiority, 65

intellectual activism, 33

intersectionality, xxxi, 24

K

Kaupapa Maorij, 61

M

mana wahine, 35
methodology of hope, 39
minoritised, 12

moral debt, 70
multilogicality, 35
mythtakes’ of history, 63

N

neoliberal racism, 89

P

passion for ignorance, 85

Paulo Freire, 6

pedagogy of critical whiteness, 19
praxis, 5

Index

Q

questioning hegemonic
understandings of oppression,
29

R

Race, ix

racial autobiography, 126

Racial Contract, 50

racial microaggressions, 97

racial standpoint and
positionality, 12

racialised as white, 5

racialised or racialisation, 5

Racism, ix

rearticulating whiteness, 17

Rebellious Minds podcast, xxxiii

recognising diverse modes of
resistance, 36

Red Pedagogy, 35

relationality, 39

Rewriting the Contract, 60

S

segrenomics, 66

Sick Woman Theory, 41

social construction of race and
whiteness, 59

sociopolitical debt, 68

Sojourner Truth, 26

staying in the conversation, 19

stereotype threat, 75

T

testimonio, 103
the education debt, 64



Index

the hydra, 28

the Up/Down Exercise, 124
the walls of whiteness, 51
third wave whiteness, 18
tolerance, 77

W

white educational discourse, 17
white epistemological discourse,
57

white historiographical
perspective, 62

white reconstructionism, 17

White Supremacy, viii

white talk., 15

white university, 49

white-centric feminism, 40

Whiteness, viii

Whiteness as Bully, 59

willful critical blindness, 58

153



